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“We want to make sure that good results flow from 
teaching a broad, rich curriculum and reflect real 
learning, not just intensive preparation for a test.” 

OFSTED

”Typically [children] come in interested, and 
the process of education is a way of driving that 
defect out of their minds. But if children[‘s] … 
normal interest is maintained or even aroused, 
they can do all kinds of things in ways we don’t 
understand.”

Noam Chomsky
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Introduction

In the last week of the summer holidays in 2018, I met with Matthew Ingall, our 
Headteacher, the Deptuy Head, Julie Oatridge and Ruth Evans, the Vice-Chair of 
Governors, to discuss the school plan and governance work for the upcoming year. 
OFSTED had recently announced revisions to their inspection framework – placing 
more emphasis on depth of understanding and introducing the three Is of Intent, 
Implementation and Impact (this was eventually published as the OFSTED Inspection 
Framework in May 2019). Radical shifts in government thinking have a tendency to 
descend quite rapidly into dogma, and arguably this is exactly what has happened: 
use of the phrase deep-dive seemingly to cover anything from a cursory glance to an 
in-depth analysis; the definition of learning simply as transfer of information to long-term 
memory – being two examples. However, we felt that a change in the political weather 
signalled permission of sorts for the school to examine its own intentions and find out what 
sort of an impact it wanted to have. 

Although the setting of strategy is a core duty of the Governing Body, too often 
detailed strategic thinking is a casualty of the day-to-day business of governance. The 
opportunities to reflect in an unpressured way on values and intentions are few and far 
between. It was therefore proposed that the Governing Body should lead an extensive 
whole school exercise to discover existing views and formulate a strategic vision that 
would take the school forward over the coming years.

The exercise would run for a school year, beginning in the 2018/19 academic year, and 
continuing into 2019/20. The results would be collated and reported on towards the end 
of that year, for implementation in September of the 2020/21 school year. Plenty of time, 
or so we thought. The impact of the pandemic in March 2020 happened after the data 
collection had been done, but the closure of schools delayed the production of a report, 
and self-evidently – the implementation of any recommendations. 

Following Matthew’s decision in 2019 to step down, his subsequent deferral of retirement 
for a year – not to mention repeated lockdowns and disruption to school life, the report 
production was delayed even further. Eventually its release was timed to coincide with the 
arrival of the new Headteacher – Lisa Horton –  in September 2021. 

Although the process began nearly two years before planned implementation – and 
despite the fact that cohorts of parents, staff, governors and children have all changed 
to varying degrees in that time – it is my hope that this report will be useful to the future 
leadership of the school. I hope that it can help identify what it is that the Bloxham Primary 
community considers to be of value; what should be kept; what can be removed. And 
how the school might choose to develop in the years to come. 

John Jackson,  
Chair of Governors 
March 2021

https://www.gov.uk/government/publications/education-inspection-framework
https://www.gov.uk/government/publications/education-inspection-framework
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Process

In March 2019 the Governing Body formed the Vision Working Group with a view to 
managing the process of collecting the views of all stakeholders. All governors would be 
welcome to attend meetings and there would be no fixed membership. 

The minutes from the first meeting discuss considerations and remit of the exercise (see the 
box below) along with a timescale, and a tentative plan of action.

Broadly, the vision process was split into three stages: 

Survey stage: Survey of parental views in the format of a questionnaire (also to be given  
to children and staff).

Dialogue stage: Dialogue and consultation with staff, children and governors.

Conclusions and recommendations: Collation of results and reporting. 

Discussion points, suggestions, questions and 
comments
• Governors are not educationalists hence the 

importance of seeking views and ideas from 
staff. To understand where education is going, 
we need to understand the direction of travel 
of education, and learn about education 
ourselves.

• Newer staff will have different ideas and visions, 
so the approach to this work must not be top 
down.

• This group may be more of a steering group.

• Meetings with parents and staff will be needed.

• Information gathering is important. This could 
take the form of a SWAT analysis so ideas can 
be grouped. Information gathered will need 
evaluating. We will need to reflect on the 
information and analysis.

• What limits us from making big changes?

• It is an exciting time in education with the 
proposed new curriculum. Whilst reading, 
writing and maths is essential, the curriculum 
will be so much broader. Consideration will 
need to be given to the meaning of the phrase 
‘broad and deep’; these are words from the 
consultation.

• The school will have to have the confidence to 
go with what the consultations say.

• What is the purpose of education? 
Enlightenment or statistics?

• The Government wants staff workload and the 
focus on data to be reduced.

• The reading list is great for deep conversations 
but needs to lead to something concrete 
coming out of the work of this group.

• We will need to establish what skills and 
attributes we want pupils to have by the time 
they leave this school. This could link with other 
Parentship schools to ensure consistency.

• Approaches to homework in Partnership schools 
could be looked at, although this school would 
not want to do something just because the 
secondary school does.

• Evidence of the impact of homework and its 
value would be helpful. We want pupils to have 
the inbuilt desire to ask questions and learn, 
and not do things just because they have 
been asked to. Achieving a balance between 
engaging and disengaging parents and pupils 
is difficult. This raises the question of the purpose 
of homework, if it is to engage parents then 
there must be more effective ways to engage 
them.

• The 5Rs can be broadly translated into 
characteristics and attributes of a child but 
may be too learning focussed. They may need 
broadening.
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1 Survey stage

In July 2019 we surveyed parents, all staff (including non-teaching), children and 
governors. The questionnaire, complete results and the survey are available online here. 

In the same month we also sought children’s view on their school.

Questionnaire responses

What are the most important skills and characteristics you think children should develop 
while they are at Bloxham C of E Primary School? 

Please could you rate each set of them using a scoring system from 1 – 5, where five means it is extremely 
important to you that children leave school with this skill or characteristic, and 1 means it is not at all important 
to you.

Source: Bloxham staff, parent and governor survey – all 148  respondents 

This set of responses seems to show a clear emphasis on well-being, friendship and enjoyment of learning, over 
and above the exact subject and, notably, any expectation that achieving good SATs results is important. 

Obviously all results should be treated with an element of caution. The lower priority given to spirituality, 
languages, music, art and design and technology – may indicate less interest in these subjects – or it may be a 
natural result of having a broad curriculum that does not focus on so-called core subjects but exposes children 
to many different areas. Children with no music provision at school may well wish that they had it!  In any 
event, it is possible that the responses that score highly here are likely to tell us more about how people feel 
than those at the bottom of the table. 

The responses above are summarised below.

Extremely 
important

Score 5

Fairly
Important

Score 4

Neither
Nor

Score 3

Not very 
important

Score 2

Not  at all
important 

Score 1

% % % % %
Being happy 93 6 1 0 0
Enjoy learning and enquiring 79 20 0 0 0
Able to ask for help 79 20 1 0 0
Understand their own emotional wellbeing 75 24 1 0 0
Understand and enjoy friendship 75 25 0 0 0
Having achieved their potential 75 24 1 0 0
Able to reflect on their own behaviour or that of others 73 26 1 0 0
Being self-confident 70 29 1 0 0
Being independent 66 32 2 0 0
Being resilient 65.5 32 2 0 0
Able to adapt to transition or change 61 36 3 0 0
Able to remain calm 45 51 3 1 0
Being confident with numbers 42 51 7 1 0
Having had a chance to play different sports 41 52 5 1 1
An understanding of environmental issues and climate change 39 51 7 2 1
Understanding technology 39 54 6 1 1
Have the opportunity to learn about, play and perform music 36 51 10 2 1
Learning art or design 25 57 14 1 2
Learning to speak foreign languages 22 55 17 3 3
Experiencing drama, dance or performance 19 59 18 3 1
Know how to take exams 18 44 22 11 5
Have good handwriting 15 59 20 5 1
With a sense of faith or spirituality 11 37 39 7 6
Having achieved good SATS results 8 44 26 7 15

Extremely 
important

Score 5

Fairly
Important

Score 4

Neither
Nor

Score 3

Not very 
important

Score 2

Not  at all
important 

Score 1

% % % % %
Being happy 93 6 1 0 0
Enjoy learning and enquiring 79 20 0 0 0
Able to ask for help 79 20 1 0 0
Understand their own emotional wellbeing 75 24 1 0 0
Understand and enjoy friendship 75 25 0 0 0
Having achieved their potential 75 24 1 0 0
Able to reflect on their own behaviour or that of others 73 26 1 0 0
Being self-confident 70 29 1 0 0
Being independent 66 32 2 0 0
Being resilient 65.5 32 2 0 0
Able to adapt to transition or change 61 36 3 0 0
Able to remain calm 45 51 3 1 0
Being confident with numbers 42 51 7 1 0
Having had a chance to play different sports 41 52 5 1 1
An understanding of environmental issues and climate change 39 51 7 2 1
Understanding technology 39 54 6 1 1
Have the opportunity to learn about, play and perform music 36 51 10 2 1
Learning art or design 25 57 14 1 2
Learning to speak foreign languages 22 55 17 3 3
Experiencing drama, dance or performance 19 59 18 3 1
Know how to take exams 18 44 22 11 5
Have good handwriting 15 59 20 5 1
With a sense of faith or spirituality 11 37 39 7 6
Having achieved good SATS results 8 44 26 7 15

https://bloxhamprimary.co.uk/sites/default/files/info/uploads/data_adults_190701.pdf
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SUMMARY OF FEEDBACK
• 100% agreement that a love of learning and happiness are more important than 

SATS.

• A broad, rich curriculum – according to the children – includes more time 
outdoors, and more music, sports, drama and art.

• Teachers’ vision of the future also includes more time outdoors (NB data 
collected  before COVID-19!) and more support with:

° workloads 

° staff well-being and children’s behaviour

° resources

° hygiene factors (and we don’t mean handwashing)

• Sense of community is important now and into the future.

Important
Scores
5 & 4

Not 
Important

Score 2 & 1

% %

Enjoy learning and enquiring 100 0

Understand and enjoy friendship 100 0

Able to reflect on their own behaviour or that of others 99 0
Being happy 99 0

Able to ask for help 99 0
Understand their own emotional wellbeing 99 0

Having achieved their potential 99 0

Being self-confident 99 0
Being resilient 98 0

Being independent 97 0
Able to adapt to transition or change 97 0

Able to remain calm 96 1

Having had a chance to play different sports 93 1
Being confident with numbers 93 1

Understanding technology 93 1
An understanding of environmental issues and climate change 91 3

Have the opportunity to learn about, play and perform music 87 3

Learning art or design 82 3
Experiencing drama, dance or performance 78 4

Learning to speak foreign languages 77 6
Have good handwriting 74 5

Know how to take exams 62 16

Having achieved good SATS results 52 22
With a sense of faith or spirituality 48 13

Important
Scores
5 & 4

Not 
Important

Score 2 & 1

% %

Enjoy learning and enquiring 100 0

Understand and enjoy friendship 100 0

Able to reflect on their own behaviour or that of others 99 0
Being happy 99 0

Able to ask for help 99 0
Understand their own emotional wellbeing 99 0

Having achieved their potential 99 0

Being self-confident 99 0
Being resilient 98 0

Being independent 97 0
Able to adapt to transition or change 97 0

Able to remain calm 96 1

Having had a chance to play different sports 93 1
Being confident with numbers 93 1

Understanding technology 93 1
An understanding of environmental issues and climate change 91 3

Have the opportunity to learn about, play and perform music 87 3

Learning art or design 82 3
Experiencing drama, dance or performance 78 4

Learning to speak foreign languages 77 6
Have good handwriting 74 5

Know how to take exams 62 16

Having achieved good SATS results 52 22
With a sense of faith or spirituality 48 13
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Children’s views: responses
 
This survey for the children took the format:

• Name three things that you like about your school. 

•  Name three things that you would change about your school.

C
LA

SS
C

LA
SS
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Children’s views: responses

Clearly, the children have an appetite for learning, sport and friendship – and very clearly 
would like to see more time spent outdoors.
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Staff views: responses
 
The above survey for the children was also carried anonymously amongst all staff and the 
responses are presented below according to the frequency of occurence in the results 
set.

THINGS THAT STAFF LIKE    THINGS THAT STAFF WOULD CHANGE
(number of respondents)     (number of respondents)

Support each other 12
Variety of subjects and opportunites 7
Staff dedication 7
Nurture room 7
Music provision 6
Music provision 3
Sporting Event 3
Friendly 3
Freedom to be creative with Curriculum 3
Support and quality of Teaching staff 3
Music Events 2
Children are happy 2
Resources 2
whole enviroment 2
Target cards/Assessment 2
Phase Leaders support 2
After school actitivies 1
Appoachable/Supportive Head and LiLT 1
MI and JO duty at lunch 1
Managed well by Headteacher 1
Involvement in  community 1
Specialist teachers 1
Looking at new approaches 1
Safeguard children well 1
Connections with  church 1
Cross year group socialising 1

House Challenges

Support each other 12
Variety of subjects and opportunites 7
Staff dedication 7
Nurture room 7
Music provision 6
Music provision 3
Sporting Event 3
Friendly 3
Freedom to be creative with Curriculum 3
Support and quality of Teaching staff 3
Music Events 2
Children are happy 2
Resources 2
whole enviroment 2
Target cards/Assessment 2
Phase Leaders support 2
After school actitivies 1
Appoachable/Supportive Head and LiLT 1
MI and JO duty at lunch 1
Managed well by Headteacher 1
Involvement in  community 1
Specialist teachers 1
Looking at new approaches 1
Safeguard children well 1
Connections with  church 1
Cross year group socialising 1

House Challenges

Changes
Mention behaviour needs addressing 16
Staff wellbeing 10
Concerns about Violence from children 8
Needing to change behaviour policy 7
Workload 6
Concerns about abuse verbal/physical from parents 6
lack of support from LILt 5
Lack of communication between staff 5
Car Park / safety of surronding roads 3
Less emphasis on SATs 3
"Violent Outburst then playing games" 3
Technology 2
outdoor learning facitilies 2

lanaguage of  5/6 children on playground before and after school 2
Performance management for TAs 2
resources and brighten up school 2

HLTA not given time to mark or prepare 2
Children not pulled out of music or Pe 2
Not having TA support in ALL lessons 2
Toilets 1
books in he library 1
1 doors "too dangerous- sliding doors" 1
knowledge and access to resources given to TAs 1
SEND communication from SENCo 1
1 and 2 parents coming into cloakroom 1

Secure front door with buzzer and camera 1
Lunch time  5 and 6 1

Outdoor shoes needed 1
Bluehills 1
Longer day then longer hoildays 1
Three form entry ( smaller classes) 1
Foundation included in whole school activities 1
Afternoon playtime 1
Be involved in national events 1
time to rehease for perfomances 1
care taken over school and resources

Changes
Mention behaviour needs addressing 16
Staff wellbeing 10
Concerns about Violence from children 8
Needing to change behaviour policy 7
Workload 6
Concerns about abuse verbal/physical from parents 6
lack of support from LILt 5
Lack of communication between staff 5
Car Park / safety of surronding roads 3
Less emphasis on SATs 3
"Violent Outburst then playing games" 3
Technology 2
outdoor learning facitilies 2

lanaguage of  5/6 children on playground before and after school 2
Performance management for TAs 2
resources and brighten up school 2

HLTA not given time to mark or prepare 2
Children not pulled out of music or Pe 2
Not having TA support in ALL lessons 2
Toilets 1
books in he library 1
1 doors "too dangerous- sliding doors" 1
knowledge and access to resources given to TAs 1
SEND communication from SENCo 1
1 and 2 parents coming into cloakroom 1

Secure front door with buzzer and camera 1
Lunch time  5 and 6 1

Outdoor shoes needed 1
Bluehills 1
Longer day then longer hoildays 1
Three form entry ( smaller classes) 1
Foundation included in whole school activities 1
Afternoon playtime 1
Be involved in national events 1
time to rehease for perfomances 1
care taken over school and resources



9

2 Dialogue stage

Armed with the survey results, a list of ten questions was compiled, and these questions 
were put to staff and governors for discussion. The questions were:  

1. Does the role of the school stop at the school gate?

2. Are SATs important? 

3. What is the role of home learning and is it effective?

4. How do we ensure the mental well-being of children and adults in school?

5. What actions should we take or not take when children do not keep to the 
code of conduct?

6. What should the timings and length of the school day be?

7. Is our curriculum relevant to our children’s future?

8. How strong should our environmental credentials be?

9. Are relationships with families and the community important? If so how do we 
strengthen those relationships? 

10. Do the 5Rs* have a positive effect on our children and should they continue to 
form part of school life? 

Between September 2019 and February 2020 we discussed these questions among 
teaching staff during professional development sessions, and among governors in 
Governing Body meetings. A summary of the discussions for each question are given 
below – full notes from the meetings from which the summaries are drawn are available 
here. 

A recurring theme across all questions was the variety of ways in which they were 
interpreted – evidence of the value of the exercise in bringing up different perspectives 
and viewpoints not anticipated at the time of formulating the questions. 

As one might expect, many of the questions produced a range of views and reasons 
broadly falling into positive and negative categories. In the summaries below, where 
possible, the analysis presents a general summary of the overall position, as well as 
examples of the range of positions expressed. 

*  The 5Rs are central to the school ethos of teaching and learning at the time of the vision exercise. You can 
find out more about them here. 

https://bloxhamprimary.co.uk/school-vision-documents
https://bloxhamprimary.co.uk/teaching-learning/documents/five-rs
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1. Does the role of the school stop at the school gate?

Overall the position was that it does not stop at the gate. The role of school should be 
broader than what happens in school. Reasons cited included:

–  Safeguarding – school needs to have a holistic approach to this, to develop 
relationships with parents and encourage a partnership for the benefit of children.

– School has a duty to support the family as well as the child and we must engage with 
families as a crucial part of children’s lives

– Our school has a nurturing ethos and it is difficult to say we are not interested what 
happens at home

Reservations about the value of this cited reasons like:

– Sometimes it feels more like parenting than teaching – and this is not staff 
responsiblity. It has an impact on staff wellbeing. The line where the duty of care 
ends is blurred.

– We have to accept that what children and families do outside school is out of 
teacher control

2. Are SATs important? 

Predictably some polarised views on this. Perhaps the most interesting response was:

Are they important? No. Are they useful? Yes. 

There were arguably fewer staff convinced by the importance of SATs, but the following 
views were given:

–  The abilitiy to measure progress is crucial across stages. Testing helps to prepare 
children for secondary school and beyond – and helps to hold the school to 
account. 

–  Testing is important for government, and for the school – but not so much the 
children.

For those for whom SATs were not important, the following were expressed:

–  Children are too young for this kind of testing. It impacts their well-being particularly 
in Yr 6 (and secondary school retest Yr 7 on entry!) and part of the teacher role is 
to protect the well-being of the children they teach. We should believe in teaching 
children, not teaching for SATs.

–  Testing is not an indication of understanding – but is just an indication of knowledge 
retrieved under timed conditions.

–  Testing distracts from other valuable learning that takes place in school
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3. What is the role of home learning and is it effective?

Overwhelmingly teachers felt that home learning was of questionable value. Some 
reasons given: 

–  children work hard enough in school
–  children with a lack of support at home don’t benefit from it
–  the added workload is a pressure on children, parents and teachers and impacts 

well-being for all concerned.

The few positives mentioned that it prepared children for the inevitability of homework at 
secondary school, and that it could help consolidate learning. There was more support for 
encouraging reading at home, and some for learning of spellings and times tables.

In general it was noticeable that there was more support for home learning within the 
governor responses than the teachers – although similarly there was concern about the 
time children spend outside school being taken up with learning and not playing, and 
that much home-learning was actually being done by parents. Whether there is a benefit 
to them is unclear. Also there was acknowledgement that the children for whom home 
learning might be of benefit were the ones with the least home support.

There seemed to be no evidence-based answer to the question of whether home-
learning was effective. 

4. How do we ensure the mental well-being of children and adults in 
school?

Some interesting debate here and essentially a good list of suggestions:

–  Incorporate yoga in the routine of the school day

–  Build dedicated calm-time into the school routine

–  Address work-life balance for staff, ensure that their well-being is supported* 

–  Increase the amount of outdoor learning / forest school activities

–  Establish well-being links for staff to guard against feelings of isolation

–  Is the workload for adults and children too much? Should it be reduced? 
(see home learning above)

–  Make sure the nurture support in school continues to be readily available for children 

*  The 2020/21 school year saw the establishment of the Staff wellbeing group with the aim of monitoring and 
encouraging wellbeing for all staff.
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5. What actions should we take or not take when children do not keep to 
the code of conduct?

Discussion here was clear in terms of expectations. For example, a zero-tolerance 
approach to violence, and a robust reward system for children that do follow the rules – 
the importance of rewards systems came up a lot, both for children that follow the rules 
and for those that do not. Especially mentioned were those  children who quietly and 
follow the rules without drawing too much attention to themselves - these children should 
also be rewarded. 

A notable suggestion was that whatever measures are taken they should be done with 
dignity and respect for all concerned. It was also considered important that school staff 
have the time to unpick issues, and to remember that all behavioural problems have roots 
– how do we support the families involved? (This feeds back into the first question of the 
series – does the role of school stop at the school gate?). 

6. What should the timings and length of the school day be?

Albeit there is limited flexibility on this question – some interesting suggestions:

–  starting the day earlier, at 8.30 and finishing at 3 may be beneficial for parents and 
children.

–  look at the different timings for the Foundation stage day and the rest of school – 
should they be the same? 

– give children Friday afternoons off and allow teachers to use it for their PPA time – 
would reduce staffing costs in school

– lunchtimes need to be looked at. They are too long for younger children, and not 
long enough for older ones.

– should there be an afternoon breaktime – especially for KS1?

–  look at two-week half-terms and less time off in the summer

 
7. Is our curriculum relevant to our children’s future?

It was felt that it was the teacher’s job to make sure that the curriculum was relevant – 
although this doesn’t quite answer the question of whether it is. 

Skills were mentioned a lot as being something that should be encouraged and 
developed alongside knowledge. Also mentioned was this statement: Excitement for 
enquiry is relevant more than the topic itself. This is very much in keeping with the quote 
by Naom Chomsky on the cover page of this report – the importance of maintaining and 
arousing interest in children being of prime importance for educators.

It was suggested that to keep the curriculum relevant – the content should be related as 
much as possible to real life – so that the reason why certain things are taught are clear to 
the children. 
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Finally, the need to be imaginitive was mentioned – as well as the importance of 
modelling mistakes – teachers should be confident enough to make mistakes and show 
childen that this is an acceptable part of life – for adults or children.  
 

8. How strong should our environmental credentials be?

Almost across the board it was felt that the environmental credentials should be strong 
– although hard to measure what that actually means. Often, the financial implications 
of a commitment to the environment would make the financial management of school 
difficult.

Discussions incorporated points such as:

–  The school Eco group should not be a pocket of change – everyone needs to feel 
responsible for the environment. Perhaps environmental awareness needs to be 
embedded in the teaching of all subjects.

– The children need to be aware of environmental issues as well as steps that can be 
taken to address them

– There are many adults in school with a strong interest in environment – and their skills 
and knowledge should be used more. 
 

9. Are relationships with families and the community important? If so how 
do we strengthen those relationships? 

Overall, confidence in the quality of relationships, and communication with parents 
and families was high, although it was mentioned several times that more opportunities 
for parents to come into school informally, and to become involved with school trips 
would be beneficial. Additionally, bringing parents into school formally to talk about their 
lives and jobs was something of interest to staff. (Clearly this was a pre-COVID style of 
discussion).

There was an interesting suggestion that staff at Bloxham should possibly build on their own 
staff community and support other schools with their expertise – though it was unclear 
what format that might take.

It was suggested that social media and technology could be used better to enable the 
inclusion of harder to reach families.
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10. Do the 5Rs have a positive effect on our children and should they 
continue to form part of school life? 

The Five Rs are: Resilience, Reciprocity, Responsibility, Resourcefulness, Reflectiveness

There was spirited debate about the usefulness of these – and whether they were actually 
at the forefront of teaching, and/or embedded in the way in which teaching and learning 
is done. 

Some staff members felt that, although the 5 Rs  are useful to have as a general 
framework, they didn’t actually use them as part of their pedagogy and so their relevance 
to the children was limited. Others felt that they were integral to the way teaching and 
learning happens in Bloxham. 

Some comments included:

– Some governors did not know what the 5 Rs were

- They are useful  in supporting children with ‘learning how to learn’

- Not sure if the 5 Rs language is age appropriate – what to they mean to different 
year groups?

- How do we want our children to learn?

- Respect should be added to make 6 Rs...

- If you removed them, would it have much of an effect in the classrooms?
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3 Conclusions and recommendations

The vision exercise as originally conceived was intended to have concrete outcomes that 
would be formulated into an action plan and implemented in the school year following 
the collection of data. 

Having been overtaken by the twin events of recruiting a new Headteacher and the 
COVID pandemic (not in any way implying that those two events rank equally in terms 
of catastrophe) it is likely that the conclusions drawn from data collected in this report 
should largely be left to the new leadership to interpret and then formulate into a plan in 
September 2021. 

However, it is also important to note the value of the process itself – the discussion among 
staff and governors were illuminating, and provided a good opportunity for all involved to 
spend some time thinking about the why of education, as well as the how. Not to mention 
the opportunity that it presented for all school stakeholders to become a part of setting 
strategy - which of course, is one of the main functions of the Governing Body.  

There are many insights contained in this work, and it would be perhaps counter 
productive to repeat them all. However, there are some points that it would be useful to 
highlight from everything we have learned.  

NURTURE, HAPPINESS AND WELLBEING

The creation of the staff well-being group is a great start in the bid to encourage well-
being. Clearly happiness, friendship and community is valued in school by children and 
staff alike, and above many other factors. The school already has an outstanding and 
forward-looking nurture team in place for the children. The extension of nurture provision to 
cover staff as well would seem to be a logical next step for those activities, as well as (for 
the Governing Body) a regular and thorough well-being audit. 

LEARNING OUTDOORS

Something that comes across loud and clear is the value that is placed on activities that 
take place outside. For a village school with a surfeit of outdoor space it seems obvious 
to develop this area of school life even more than it already has been. We currently have 
two Forest School trained TAs on the staff, and an abundance of land available. Should 
the Governing Body, as part of a stated ongoing CPD strategy, encourage the school 
leadership to ensure that future staff members acquire this, or similar, qualifications? 
Development of not only the skills but also the physical space would seem to be an 
exciting area for school development.
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HOME LEARNING

The silence that followed a question put to staff on this subject spoke volumes:  
 
Having listened to all your concerns about home learning, your lack of confidence in its 
impact – why do you still do it? 

This is a question that should be answered and it is hard to imagine, logically, anything 
other than a change of policy. Arguably there is no evidence that staff have an appetite 
for home learning beyond spelings and times tables. And no evidence that home learning 
in itself has an impact on outcomes and progress for children. There would seem to be a 
clear direction of travel – if the future leadership is willing to take it.

TEACHING AND LEARNING AND THE 5 RS

Discussion amongst teachers would seem to suggest that the use of the 5 Rs will need 
reviewing in the coming years. Perhaps more than the relevance of the 5 Rs approach 
itself, staff discussions also highlighted that whatever system or pedagogical structure 
you choose to adopt – it is more important to have one that everyone on your team 
understands and can (and does!) incorporate into their practice. Only then can you 
create a learning environment which is consistent across all years. As it is, the current 
system – whilst being demonstrably positive in outlook and intent – has perhaps not been 
consistently and rigorously promoted and integrated into the classroom. This is a challenge 
that is both operational and strategic and should occupy the attention of both staff and 
governors. 

Equally – the commitment amongst staff to the importance of SATs was ambivalent at 
best. If SATs are essentially regarded as a necessary evil – should the school be taking more 
of a circumspect stance? Acknowledging that they need to carried out, but cautious 
about their value – and cognisant of their potential impact on well-being – particularly in 
Year 6. Although, of course, when you take a stance, you also take on some risk. Some 
bravery in the face of risk and uncertainty is required. However, armed with the self 
knowledge gained from this report – perhaps confidence in the direction of travel can be 
justiably high.


